 

































Рабочая программа


СПИСОК ОСНОВНОЙ И ДОПОЛНИТЕЛЬНОЙ ЛИТЕРАТУРЫ ПО ДИСЦИПЛИНЕ :





№�
Наименование учебника�
Издательство, год издания�
Наименование библио


теки местона


хождения�
Коли


чество экзем


пляров�
�
1�
Абдыгапарова С. К. Практикум по межкультурной коммуникации (часть 1,2,3)�
Алматы 2002


�
Библиотека им. Ауезова�
1�
�
2�
Бодалев А. А. «Личность и общение»


�
М. 1990�
Библиотека им. Ауезова�
1�
�
3�
Верещагин Е. М., Костомаров В. Г. «Язык и культура»�
М. 1990�
Библиотека им. Ауезова�
1�
�
4�
Леонтьев А. А. Психология речевого общения: Автореферат диссертации пед. наук.�
М. 1975


�
Библиотека им. Ауезова�
1�
�
5�
Ломов Б. Ф. Вопросы общей, педагогической и инженерной психологии.�
М. пед. 1991., Вестник КазУМОиМЯ


�
Библиотека им. Ауезова�
1�
�
6�
Материалы международной научно-практической конференции  «Актуальные проблемы межкультурной коммуникации и перевода 








�
2001, Алматы


КазУМОиМЯ�
Библиотека им. Ауезова�
1�
�
7�
Материалы международной научно-практической конференции «Язык, перевод и современные технологии обучения языка»


�
2002, Алматы АИЯиП�
Библиотека им. Ауезова�
1�
�
8�
Материалы международной научно-практической конференции «Мир языка» 


�
2002г. Алматы КазУМОиМЯ�
Библиотека им. Ауезова�
1�
�
9�
Общение. Текст. Высказывание под ред. Ю. А. Сорокина, Е. Ф. Тарасова


�
М.: Наука, 1989.-175с.�
Библиотека им. Ауезова�
1�
�
10�
Ощепкова В. В., Шустилова И. И. Краткий англо - русский лингво - страноведческий словарь.�
М., 1999г


�
Библиотека им. Ауезова�
1�
�
11�
Соковнин В. М. О природе человеческого общения: Опыт философского анализа.�
Ф.: Мектеп, 1974


�
Библиотека им. Ауезова�
1�
�
12�
Терминасова С. Г. «Язык и межкультурная коммуникация».�
М. 2000


�
Читальный зал библиотеки ФМЯиЛ�
1�
�






ПРЕРЕКВИЗИТЫ  КУРСА: изучение курса "Введение в теорию межкультурной коммуникации" базируется на знаниях студентов, полученных в средней школе по английскому языку и  на знаниях полученных  в высшем учебном заведений по предмету "Практикум по культуре речевого общения" на втором курсе. 





КРАТКОЕ  ОПИСАНИЕ  КУРСА:


Данный курс состоит из 15 лекций и 15 семинарских занятий, продолжительностью 15 недель, 2  аттестаций, 2 заданий на СРС,  итоговый контроль – экзамен.


Цель курса: 


-представить студентам знания об основах межкультурного общения;


-выработать умения и навыки межкультурного общения на основе изучения различий в ценностях, представлениях и поведении представителей различных этнических групп и народов мира;


-ознакомить Вас с проблемой общения, межкультурного общения,     раскрытием их сути, содержания, структуры коммуникативного акта и других понятий;


 Основные задачи курса: 


-	Формирование у студентов понятийного аппарата по межкультурной коммуникации;


Развитие умений и навыков межкультурного общения;


Развитие научно-исследовательского интереса к проблемам межкультурного общения в целях дальнейшего написания курсовой и дипломной работ.


После изучения данного курса Вы будете:


Знать основы межкультурного общения;


Знать характерные особенности культуры англоязычных стран; 


Уметь преодолевать проблемы межкультурного общения. 





Политика выставления оценок





При выставлении оценок учитывается следующее:





№�
Компоненты курса�
Количество заданий�
Максимальный балл�
Вес оценки в общем, %�
�
1�
Презентация докладов�
2�
5�
10�
�
2�
Участие в коллоквиуме�
2�
5�
10�
�
3�
Письменные контрольные работы�
2�
5�
10�
�
4�
Рубежный контроль�
2�
10�
20�
�
5�
Выполнение и защита СРC�
2�
5�
10�
�
6�
Экзамен �
�
40�
40�
�
�
Итого:�
�
100�
100�
�






Ваши баллы вычитаются, если: Вы не готовы к одному практическому занятию (1 балл), если не сданы вовремя задания СРС (3 балла); пассивность на занятиях (1 балл).


 	Все оценки складываются из Ваших результатов по каждому заданию, и выводится средний балл для итоговой оценки за курс. По данному курсу предполагается получение автоматического экзамена, т.е. Вы можете быть свободны от экзамена с получением положительной оценки, если полностью выполните все требования курса. В случае Вашего несогласия с итоговой оценкой Вы можете ее оспорить на экзамене. В этом случае Ваша окончательная оценка будет определяться как среднее значение из экзаменационной и итоговой оценки.





СОДЕРЖАНИЕ   ДИСЦИПЛИНЫ


ТЕМЫ ЛЕКЦИОННЫХ И СЕМИНАРСКИХ ЗАНЯТИЙ


 


№ недели�
№ занятия�
Наименование темы и содержание занятии�
Примечание�
�
1�
1�
Вводная лекция № 1.


Теория общения в свете современных исследований�
№ 1 стр.5-12�
�
1�
2�
Семинар №1.


История вопроса


Основные понятия


Междисциплинарные связи�
№1 стр.5-12�
�
2�
3�
Лекция № 2.


Основные виды общения:


Вербальное и невербальное. 


Единицы вербального общения: текст, коммуникативный акт.�
№ 2 стр.15-22�
�
2�
4�
Семинар № 2.


Единицы вербального общения: текст, коммуникативный акт. �
№ 2 стр.15-22�
�
3�
5�
Лекция № 3.


Структура коммуникативного акта


Характеристика коммуникантов. �
№ 3 стр 6-24�
�
3�
6�
Семинар №3.


Сущность и содержание невербального общения�
№ 3 стр 6-24�
�
4�
7�
Лекция № 4.


Межкультурное общение как объект исследования.�
№ 4 стр. 35-48�
�
4�
8�
Семинар №4.


Понятие межкультурной коммуникации.


Объект, предмет и методы исследования, междисциплинарные связи. 


�
№ 4 стр. 35-48�
�
5�
9�
Лекция № 5.


Языковая и концептуальная картины мира; языковая личность.


Вопросы для обсуждения:


Лексические и грамматические сложности в сфере межкультурного общения русского и английского языков.�
№ 5 стр.58-67�
�
5�
10�
Семинар №5.


Вопросы для обсуждения:


Лексические и грамматические сложности в сфере межкультурного общения русского и английского языков.�
№ 5 стр.58-67�
�
6�
11�
Лекция № 6.


Основные категории теории межкультурного общения.


Общность различия культур.�
№ 6 стр.62-86�
�
6�
12�
Семинар №6.


Культурная дистанция, конфликт культур, культурный шок�
№ 6 стр.62-86�
�
7�
13�
Лекция № 7.


Межкультурная адаптация�
№ 7 стр. 22-39�
�
7�
  14�
Семинар №7.


Проблема понимания.�
№ 7 стр. 22-39�
�
8�
  15�
Лекция № 8.


Национально-культурная специфика речевого общения в рамках межкультурной коммуникации.�
№ 8 стр.66-77�
�
8�
16�
Семинар №8.


Системы ценностей.


Вербальное общение.�
№ 8 стр.66-77�
�
9�
17�
Лекция № 9.


Физиологические единицы как показатель специфики вербального общения различных народов.�
№ 9 стр. 43-87�
�
9�
18�
Семинар №9.


Национально-культурная специфика невербального общения в рамках межкультурной коммуникации.�
№ 9 стр. 43-87�
�
10�
19�
Лекция № 10.


Типы невербального поведения.


Особенности невербального поведения и их адекватное понимание.�
№ 10 стр.33-57�
�
10�
20�
Семинар №10.


Особенности невербального поведения и их адекватное понимание.�
№ 10 стр.33-57�
�
11�
21�
Лекция № 11.


Системы ценностей


Особенности миропонимания.�
№ 10 стр. 55-98�
�
11�
22�
Семинар №11.


Индивидуализм и коллективизм. 


Различие обществ.�
№ 10 стр. 55-98�
�
12�
23�
Лекция № 12.


Основные культурные ценности людей в США. Индивидуализм.


Равноправие.


Неформальность.�
№ 11 стр.48-97�
�
12�
24�
Семинар №12.


Футуризм, изменения и прогресс.


Достижения, действия, работа и практичность и др.�
№ 11 стр.48-97�
�
13�
25�
Лекция № 13.


Основные ценности людей в Казахстане и особенности межкультурного общения американцов и казахстанцев.�
№ 12 стр.5-62�
�
13�
26�
Семинар №13.


Ценности казахстанцев.


Деловое общение.


Культурное поведение.�
№ 12 стр.5-62�
�
14�
27�
Защита рефератов�
�
�
14�
28�
Рубежный контроль №2�
�
�
15�
29�
Обзор пройденного курса. �
�
�
15�
30�
Подготовка к экзамену.�
�
�
�
�
Экзамен�
�
�









ОСНОВНЫЕ ТРЕБОВАНИЯ К КОМПОНЕНТАМ КУРСА И К ЕГО ИЗУЧЕНИЮ





Оценивание на занятиях будет проводиться в следующих формах: презентация докладов, участие в дискуссии, письменные контрольные работы, рубежный контроль,  выполнение и защита СРО. 


       Устный опрос это подготовленное устно домашнее задание, выступление на определенную тему, участие в дискуссии. Каждое занятие оценивается от 0 до 1 балла 


        Выполнение упражнений. На практических занятиях Вы будете выполнять письменные упражнения. Каждый блок упражнений будет оцениваться от 0 до 3 баллов. (в каждом блоке  по 5 упражнений.) Для получения максимального .балла Вы должны выполнить все 5 упражнений правильно.( т.е. каждое правильно выполненное упражнение будет оцениваться  по 0,6 балла, и в итоге за один блок упражнений Вы можете набрать 3 балла.).


        Работа с карточками оценивается от 0 до 5 баллов. В каждой карточке будет дано 5 заданий. Для получения максимального балла все 5 заданий должны быть выполнены правильно.


        Сдача рубежного контроля осуществляется в виде контрольной работы, по пройденным  темам. Контрольная работа будет состоять из 5 вопросов, на которые Вам следует письменно ответить. Сдача каждого рубежного контроля оценивается от 0 до 10 баллов( т.е., так как вопросов всего 5, то  каждый правильный вопрос будет оцениваться по 2 балла) Так как всего 2 рубежных контроля, то суммарный балл за сдачу рубежного контроля №1, №2  всего составит 20 баллов. 


               С целью повышения степени освоения практических знаний по курсу «Практикум по культуре речевого общения» предусмотрено 2 задания для СРС. За сдачу каждого СРС вы можете получить от 0 до 5 баллов. Для получения максимального балла Вам должны понимать проблему, владеть терминологией и давать логичный  ответ. 3 балла выставляется при наличии незначительных ошибок в терминологии и отсутствии достаточного количества примеров в подтверждение рассматриваемой теории. 1-2 балла студент получает при наличии серьезных ошибок в терминологии, неполного понимания изучаемой проблемы и нарушении логики ответа. Итого суммарный балл, который Вы можете получить за СРС 10 баллов. Защита выполненных заданий будет осуществляться на аудиторных занятиях и во внеаудиторное время – дополнительные консультации во второй половине дня. Все задания должны быть сданы вовремя. Задания, выполненные с опозданием, будут автоматически оцениваться ниже. Выполнение данных требований обеспечивает допуск к экзамену За экзамен вы можете получить от 0 до 40 баллов.





ОПИСАНИЕ ЗАДАНИЙ НА СРС ПО ДИСЦИПЛИНЕ: 


«ВВЕДЕНИЕ В ТЕОРИЮ МЕЖКУЛЬТУРНОЙ КОММУНИКАЦИИ»





                №                                                                 №�
Наименование темы занятий�
Срок выдачи�
Срок приема�
Условия выполнения и объем�
�
С                                                                      Р С № 1�
Лексика и грамматика в сфере межкультурного общения.


Выполнение заданий из практикума (часть I, II)�
4


неделя�
6 неделя�
Подготовить письменный ответ и устно защитить (не более 1-1,5 стр.)�
�
С                                                                       РС № 2�
Американские и казахстанские ценности.


Выполнение заданий из практикума (часть III)�
11 неделя�
14 неделя�
Подготовьте письменный ответ, устно защитить (не более 1-1,5 стр.)�
�
Каждая выполняемая СРС должна быть распечатана или, по крайней мере, написана разборчивым и аккуратным почерком в формате А4 (параметры оформления страницы: шрифт - Times New Roman; размер 14; меж строчный интервал 1,5; поля: верхнее и нижнее 2см, левое 3см, правое 1,5см), и обязательно иметь титульный лист, где должны быть указаны: кафедра, дисциплина, № и тема СРС, Ф.И.О. студента и преподавателя, дата сдачи.





Методические указания по выполнению СРC № 1


При выполнении СРC рекомендуется воспользоваться следующей литературой:





Абдыгапарова С. К. (часть 3) Алматы, 2002г.


Абдыгапарова С. К. "Культурное многообразие". "Язык и культура".Алматы, 2002г.


Терминасова С. Г. "Язык и межкультурная коммуникация". М., 2000г.





Методические указания по выполнению СРC № 2


При выполнении СРC рекомендуется воспользоваться следующей литературой:





Абдыгапарова С. К. (часть 3) Алматы, 2002г.


Абдыгапарова С. К. "Культурное многообразие". "Язык и культура".Алматы, 2002г.


Терминасова С. Г. "Язык и межкультурная коммуникация". М., 2000г.





Culture defined


The word "culture" has literally dozens of definitions—most of which will be ignored here. By culture, for instance, we do not mean the in�tellectually and socially "cultured" person, nor do we refer to the arts— literature, painting, the opera, etc. These are valid meanings of the word, but not what is being referred to here.


Instead, we are using "culture" in the anthropological sense. For the purposes, here is the definition we like best:


CULTURE = an integrated system of learned behavior patterns that are characteristic of the members of any given society. Culture refers to the total way of life of particular groups of people. It includes every�thing that a group of people thinks, says, does, and makes—its sys�tems of attitudes and feelings. Culture is learned and transmitted from generation to generation.


By this definition, we can see that a particular culture would consist of at least the following:


Manners	• Social institutions


Customs	• Religious beliefs


Beliefs	• Myths and legends


Ceremonies	• Knowledge


Rituals	• Values


In short, culture is the total way of life of any group of people.


It is obvious, therefore, that culture is woven intricately into the very fiber of every member of the group and is one of the controlling influences in the way people live—the way they think, the way they speak, and the way they behave. When these "patterns of culture," which are built into each of us, encounter other and different patterns of culture (as oc�curs when you go from your own culture group to live in another, for example), conflict, dissonance, and disorientation are the almost inevita�ble result.


"Culture," thus, is central to die experience of living overseas. The next several chapters will be spent delving rather deeply into what cul�ture is and how it affects you as an American.


Now that we have a working definition of culture, we're ready to make a number of generalizations which follow naturally one from the other:


By definition, to be "human" means to be part of a culture. It is impossible to conceive of humans outside of culture. Humans create culture and culture creates humans.


Most cultures developed separately, in isolation, thousands of years ago. The ways which eventually developed were adapted and evolved slowly and painstakingly, through trial and error, by each group independently. The course of this evolution was based primarily on the ability of each element in the culture to contribute to the physical and psychological survival of the group.


The culture of any group represents an extremely complex and interrelated package where every aspect is interwoven and intermeshed with all other aspects. To change any one part of a culture inevitably affects many other parts of the culture.


Every society, in developing its own culture, must meet the needs of the group in at least ten basic areas. The first three items on the following list are generally recognized as the "necessities of life." This is true if we are thinking of individuals. If we speak of society as a whole, however, the last seven items may be seen as equally "necessary" to maintain culture.


  • Food	• Government	


|  • Clothing	• Defense


   • Shelter	• Arts/Crafts	


Family organization	• Knowledge/Science


Social organization	• Religion





It was highly likely, indeed almost inevitable, that different groups would come up with different sets of solutions to these ten basic needs.


There are no intrinsically "right" or "wrong" solutions, no ob�jectively provable "better" or "worse" ways of meeting these needs. There are not absolutes. For practical purposes there are-only different solutions. This is a key point and a very complex issue. We are not advocating ethical or moral neutrality. Approval of such practices as head shrinking, human sacrifice or cannibalism is not required or even recommended in order to recognize that there is an inherent logic in every culture. 


An equally key point is that every group of people, every culture, is, and has always been, ethnocentric; that is, it thinks its own solutions are superior and would be recognized as superior by any right-thinking, intelligent, logical human being. It is significant that to each group, their own view of the world appears to be the "common sense" or "natural" view. Let's take a brief look, by the way of example, at Americans and the cultural characteristic of cleanliness. We generally consider ourselves among the cleanest people in the world. We're quick to criticize many other countries and cultures as being "dirty." Yet consider for a moment the following:


When Americans bathe, they soak, wash and rinse their bodies in the same water—though they would never wash their clothes and dishes that way. The Japanese, who use different water for each of these steps, find the American way of bathing hard to understand, even dirty.


An orthodox Hindu from India considers it "dirty" to eat with knives, forks, and spoons instead of with his own clean fingers.


DOMINANT AMERICAN CULTURAL PATTERNS


What Are the Cultural Values of People in the U.S.? (A Project)


Introduction: All cultures are a complex mixture of their beliefs, values, attitudes, norms (rules) and material life. The United States and Kazakhstan are no exception. Americans and Kazakhstanis perceive the world based on certain beliefs and values/As we learned earlier in the .course, some of people's beliefs and values are personal, but many stem from the respective cultures.


Cultural patterns are the ways people approach life. You could say that cultural patterns represent all aspects of a person's cultural heritage (Samovar, and Porter, 1995, p.84). For the next two seminars we are going to look at eight key American cultural patterns in some detail:


Individualism


Equality


Informality


The Future (Change, Progress)


•	Achievement, Action, Work & Materialism�e	Directness & Assertiveness


Time


Challenging Authority


American people are predominantly a mixture of African Americans, Native Americans, Latino Americans, Asian Americans and White European Americans, with many other groups also represented. In fact, there are 125 ethnic groups and 1,200 religious groups in the country (Samovar, and Porter, 1995, p.84).


What it means is that it is not possible to come up with typical American cultural patterns for everyone. So, what we will do over the next two seminars is to concentrate on eight cultural patterns that control and dominate the major institutions (like businesses). These patterns are also important to study because they form the foundation of many other U.S. beliefs and actions. For example, we are going to learn about individualism, which drives American traits such as status, leadership, competition, and assertiveness. If you understand these eight values, you will have a good basic understanding of many of the cultural influences that affect business and academic life in the U.S.


An interesting aspect of culture is that people do not tend to learn their culture's values until they travel abroad or spend a good deal of time with people from other cultures. So, you may find that many Americans have not thought a Jot about the cultural values that influence them. Likewise, you may not have thought


much about the cultural values that influence you. As we discuss American values, we'll consider corresponding values in Kazakhstani culture. How might your values influence your interactions with people from other cultures? How might Kazakhstani cultural values and American cultural values work well or not work well together in business, academic and social life?


Source:


Samovar, Larry A., and Porter, Richard E. Communication between Cultures. New


York: Wadsworth Publishing Company, 1995, p. 84.


Instructions:


First you are going to study these 8 American cultural patterns.


Two people will study each pattern. Your instructor will assign you to work�with your Research Seminar partner to give you a little practice presenting�together.


Each pair will find a short reading on their pattern in the materials attached�(Text #1). Supplementary materials are provided in the Appendix section (Text�#3).


Each pair will give a 7-10 minute presentation on the cultural pattern to the�whole class based on the information from the readings or any additional�materials if available.


While one pair presents a cultural value, everyone else in the class will take�notes,


Once the presentations are completed, everyone will take a quiz on American�Values. You may not use your readings, but you can use all of the notes you�take during others' presentations.


Dominant American Cultural Patterns: Readings


1. INDIVIDUALISM


The most important thing about Americans is probably their devotion to "individualism." They have been trained since very early in their lives to consider themselves as separate individuals who are responsible for their own situations. They have not been trained to see themselves as members of a close-knit, tightly interdependent family, religious group, tribe, nation, or other collectivity.


You can see it in the way Americans treat their children. Even very young children are given opportunities to make their own choices and express their opinions. A parent will ask a one-year-old child what color balloon she wants, which candy bar she would prefer, or whether she wants to sit next to mommy or daddy. The child's preference will normally be accommodated.





2. EQUALITY


Americans are also distinctive in the degree to which they believe in the ideal, as stated in their Declaration of Independence, that "all men are created equal." Although they sometimes violate the ideal in their daily lives, particularly in matters of interracial relationships, Americans have a deep faith that in some fundamental way all people (at least all American people) are of equal value, that no one is born superior to anyone else. "One man, one vote," they say, conveying the idea that any person's opinion is as valid and worthy of attention as any other person's opinion,


Americans are generally quite uncomfortable when someone treats them with obvious deference. They dislike being the subjects of open displays of respect - being bowed to, being deferred to, being treated as though they could do no wrong or make no unreasonable requests.


It is not just males who are created equal, in the American conception, but females too. While Americans often violate the idea in practice, they do generally assume that women are the equal of men, deserving of the same level of respect. Women, according to the viewpoint of the feminists who since the 1970's have been struggling to get what they consider a "fair shake" for females in the society, may be different from men but are in no way inferior to them.


This is not to say that Americans make no distinctions among themselves as a result of such characteristics as sex, age, or social position. They do. But the distinctions are acknowledged in subtle ways. Tone of voice, order of speaking, choice of words, seating arrangements - such are the means by which Americans acknowledge status differences among themselves. People of higher status are more likely to speak first, louder, and longer. They sit at the head of the table, or in the most comfortable chair. They feel free to interrupt other speakers more than others feel free to interrupt them. The higher status person may put a hand on the shoulder of the lower status person; if there is touching between the people involved, the higher status person will touch first.


Foreigners who are accustomed to more obvious displays of respect (such as bowing, averting eyes from the face of the higher status person, or using honorific titles) often overlook the ways in which Americans show respect for people of higher status. They think, incorrectly, that Americans are generally unaware of status differences and disrespectful of other people. What is distinctive about the American outlook on the matter of equality are the underlying assumptions that no matter what his or her initial station in life, any individual has the potential to achieve high standing and that everyone, no matter how unfortunate, deserves some basic level of respectful treatment.


Equality


Closely related to individualism is the American value of equality, which is emphasized in everything from government ("All men are created equal") to social relationships ("Just call me by my first name"). The value of equality is prevalent in both primary and secondary social relationships: for instance, most of the primary social relationships within a family tend to advance equality rather than hierarchy; and friendships, co-worker relationships, and other kinds of secondary relationships are characterized by equality.


As we shall see later in this chapter, the value of equality in American social relationships creates communication problems in mtercultural settings. Americans like to treat others as equals and prefer to be treated in the same manner when they interact in business or social environments. People from cultures that have rigid, hierarchical social structures therefore find it disconcerting to work with Americans: they negate the value of such hierarchical structures by asking advice of subordinates and talking about personal matters in public.


Sources:


Althen, Gary. American Ways: A Guide for Foreigners in the United States.


Yarmouth, Maine: Intercultural Press, 1988, pp. 8-9.


Samovar, Larry A., and Richard E. Porter. Communication between Cultures. New


York: Wadsworth Publishing Company, 1995, p. 85.


3. INFORMALITY


Their notions of equality lead Americans to be quite informal in their general behavior and in their relationships with other people. Store clerks and waiters, for example, may introduce themselves by their first [given] names and treat customers in a casual, friendly manner. American clerks, like other Americans, have been trained to believe that they are as valuable as any other people, even if they happen to be engaged at a given time in an occupation that others might consider lowly. This informal behavior can outrage foreign visitors who hold high stations in countries where it is not assumed that "all men are created equal."


People from societies where general behavior is more formal than it is in America are struck by the informality of American speech, dress, and posture. Idiomatic speech (commonly called "slang") is heavily used on most occasions, with formal speech reserved for public events and fairly formal situations. People of almost any station in life can be seen in public wearing jeans, sandals, or other informal attire. People slouch down-in chairs or lean on walls or furniture when they talk, rather than maintaining an erect bearing.


A brochure advertising a highly-regarded liberal-arts college contains a photograph showing the college's president, dressed in shorts and an old T-shirt, jogging past one of the classroom buildings on bis campus. Americans are likely to find the photograph appealing: "here is a college president who's just like anyone else. He doesn't think he's too good for us."


The superficial friendliness for which Americans are so well known is related to their informal, egalitarian approach to other people. "Hi!" they will say to just about anyone. "Howya doin?" (That is, "How are you doing?" or "How are you?") This behavior reflects less a special interest in the person addressed than a concern (not conscious) for showing that one is a "regular guy," part of a group of normal, pleasant people - like the college president


hamburgers but an emphasis on speed, efficiency and shiny cleanliness. The typical American food, some observers argue, is fast food,


Althen, Gary. American Ways: A Guide for Foreigners in the United States. Yarmouth, Maine: Intercultural Press, 1988, pp. 14-15.


CHALLENGING AUTHORITY


In much of the world, authority is not challenged, either out of respect or out of fear, and sometimes because a hierarchy of rank has been fixed for so long that people have been trained for generations never to challenge it.


In such countries children are not expected to question their teachers in school, and brilliant young scholars or inventive geniuses are hampered in technical research because they hesitate to disagree with their "superiors." Such talented people may be considered too young to have any right to present findings or offer ideas that contradict the knowledge and wisdom of their elders or change the way things are done.


The American is trained from childhood to question, analyze, search. "Go look it up for yourself," a child will be told. In many schools tasks are designed to encourage the use of a wide range of materials -and individual thinking. An assignment to write a paper on the world's supply of sugar (or the gold standard, or Henry VIII, or Peruvian art) will send even a young child in search of completely unfamiliar information. From the primary grades onward, children are taught to use libraries and to search for new ideas and information. By the time they are teenagers, some young and talented scholars are making original and valuable contributions in all fields of science, from astrophysics to oceanography.


Industry is so aware of this untapped resource that each year, through national competitions, it offers awards to teenagers in order to seek out (and later employ) young people with brilliant, inquiring minds.


As seen by members of some other nations, this emphasis on questioning and searching is inappropriate. Foreigners often feel that our youth lack respect Foreign visitors are often startled and frequently annoyed to find junior staff members daring to challenge older executives or argue points with them; they do not always like it when these young men or women make often revolutionary suggestions. An executive's own blueprints, reports, or analyses may be scrutinized in detail - perhaps even challenged - by a young person. This is not to be considered an insult or loss of face, nor is it an indication of "no confidence" in the executive's experience and ability. Our whole approach to research is different. We de-emphasize the personal. A person's ideas are being analyzed, not the person. To us the two are quite separate. This is the way our minds work; we are seeking facts, not challenging someone as a person. Thus, even in social conversations you will find that people often argue, pick an idea apart, ask for sources, or challenge conclusions. In general, they do not mean to be rude; they are keenly interested and merely trying to explore the idea in greater depth. Of course,


it is true that some people do become rude and do not handle their knowledge and skills m appropriate ways. Egotistical and arrogant behavior is often repaid with alienation and contempt by colleagues in the same office. Thus, bright young men and women learn to use their knowledge and skills in cooperative, beneficial ways.


Source:


Ranier, Alison B. Living in the U.S.A. Yarmouth, ME: Intercultural Press, 1996,


pp. 19-20.








Unit 2: CROSS-CULTURAL VARIABLES IN AMERICAN & KAZAKHSTAN COMMUNICATION


Assignment #2 What Are the Cultural Values of People in Kazakhstan?


Introduction: Kazakhstan became a sovereign state only a decade ago. This has brought a lot of changes in economic, political and social life, including the system of education. Kazakhstan is striving to integrate into the world economy, but at the same time, the country put the importance on promoting national orientation and identity relatively high on the agenda People of Kazakhstan undergoing a challenging transition period, are departing from old value systems and accepting new value systems. So, how have we changed?


Directions: Read the article on "American-Kazakhstani Business Communication — A Cross- Cultural Perspective." Make notes while reading to get prepared for class discussion on the issues covered by the following questions:


What are the cultural values our people live by?


Would you add any other values, you consider being Kazakhstani, to the list�provided in the article? Which ones, if the answer is "yes"? Explain your point�of view.


What are the cultural challenges faced by foreigners working in our country?


What are the cultural challenges faced by local employees who work for�Western companies operating in our country?


Is our, Kazakhstani, identity ethnicity or nation specific? Why?


Are there any value differences among older, medium and young generations in�our society nowadays? Could you specify?


What values, assumptions and behaviors of people should be changed for our�state to become prosperous and successful? How long might it take?


What cultural knowledge is vital for career development? Would you use it in�future?





American-Kazakhstan! Business Communication -A Cross-Cultural Perspective: A Reading


Kazakhstan has been developing as a sovereign independent state only for the last ten years. Kazakhstan's rich natural resources, in general, and oil and gas fields, in particular, have attracted considerable volumes of direct foreign investments. Since direct foreign investment is considered to be the highest commitment a domestic company can make in a foreign country, it involves not only the capital infusion, but the transfer of personnel and technology as well. And whenever the transfer of personnel takes place, cross-cultural aspects of doing business come into life.


The impact of culture on how business is done both locally and internationally is analyzed in the frame of cross-cultural management studies. "Cross-cultural management explains the behavior of people in organizations around the world and shows people how to work in organizations with employee and client populations from many different cultures. Cross-cultural management describes organizational behavior within countries and cultures; compares organizational behavior across countries and cultures; and. perhaps most importantly, seeks to understand and improve the interaction of co-workers, managers, executives, clients, suppliers, and alliance partners from countries and cultures around the world" (Adler, 1997, p.5).


Geert Hofstede, a well-known Dutch scholar, has conducted one of the first studies in cross-cultural management Hofstede (1980, 1991) proposes that national culture and values, as they affect the work environment and its management, could be categorized on the basis of four variables, namely:


1.	Individualism-Collectivism; Extent to which people in a society value individuals vs. groups as the primary units for self-identification and social�interaction. This indicates the relative closeness of the relationship between one person and others. It also anticipates fundamental issues about individual motivation and place (and the management thereof), and about the organization�and functioning of society as a whole.


Power Distance: Extent to which people in a society accept unequal distribution of power within organizations. This is how society deals with the fact that people�are unequal in social and status sense; and how different societies deal with that reality.


Uncertainty Avoidance: Extent to which people in a society feel threatened by ambiguity. This is how society copes with uncertainty avoidance about the future,  and deals with the reality of risk.


4.	Masculinity-Femininity: Extent to which people in a society focus on materialism (money and things) vs. overall quality of life (relationships and harmony with nature) as the primary object of personal accomplishment. This also


anticipates the issue of the relative values which society places on the sexes, and on the roles that they carry out.


A suggested concept of self (individualist vs. collectivist) demographic ranking is shown in Figure 1. The positions given in the figure reflect either where nationals of these countries/regions have consistently placed themselves in numerous workshops and training seminars given by Storti or where Storti has placed these cultures after consulting various surveys and studies in the literature of the intercultural field (Storti, 1999).


Figure 1


Suggested Concept of Self Demographic Ranking


Individualist


United States


United Kingdom, France, Germany


Russia, India, Spain


Japan


Middle East, Mexico, Africa


Southeast Asia, China


I


Another important concept which helps to understand cultural variables differentiates high context and low context cultures (Hall, 1959. 1976, 1990). Context is defined in this case in terms of how individuals and their society seek information and knowledge.


People from high context cultures obtain information from personal information networks. Before such people make a decision, or arrange a deal, they have become well informed about the facts associated with it. They have discussed the matter with friends, business acquaintances, and relatives. They will have asked questions and listened to gossip.


People from low context cultures seek information about decisions and deals from a research base. Whilst they will listen to the views of colleagues or relatives, they place much emphasis on the use of reading, reports, databases and information sources. Information highways, the Internet, E-mail and other forms of the communication and information revolution may be looked upon as an added bonus as sources of useful knowledge.


A suggested high context - low context demographic ranking is shown in Figure 2.


A research has been undertaken, with ail cultural variables mentioned above as issues for analysis, to find out what could be potential cross-cultural management challenges  for western companies operations in Kazakhstan
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